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NHPS Superintendent’s Mid-Year Self-Evaluation – SY 2013-2014

Attached is my mid-year self-evaluation, based on the 5 months of service since I was appointed on July 22, 2013.  These materials are intended to support your mid-year evaluation of me by February 1st, and ultimately your consideration of my contract renewal by March 1st. 

Per my discussions with the board evaluation committee, including the board president, this evaluation reflects a number of important design features:

First, the format and ratings reflect those used for teacher and administrator evaluation.  So the ratings are on the same five-part scale, using needs improvement (1) as the lowest rating, developing (2), effective (3), strong (4) and exemplary (5), that informs all educator evaluations, and the evaluation reflects both leadership goals and student performance outcomes, discussed below.

Second, the goals are based on the Superintendent’s Position Profile, which you crafted through extensive public engagement.  I have identified four primary themes that run through the Position Profile as success criteria.  These themes are most clear in the “Summary”, and I have mapped the 12 “candidate profile” characteristics generated from the community engagement to those success criteria, mapping the bullet points to a numbered list (i.e. the first bullet is S1, the second S2, etc).  In addition, I have mapped the leadership competencies developed by NHPS to the goal areas, to provide alignment to our internal leadership development priorities.  

Third, although this evaluation reflects only 5 months of work –too early to reflect systemic student level impact from my actions and decisions – I have included two key indicators of mid-year performance and progress, in attendance and course passing rates.  I include this data in part to underscore my approach to my superintendency: I will measure my own success over the long-term by my ability to eliminate the achievement gap, cut the drop-out rate in half (or more), and send every graduating student to success in college, career, and life.  There will be ups and downs along the way, but it is imperative that both I and we focus on that horizon – and these interim measures are, I think, the most relevant horizon for right now. 

It is also worth pointing out that trends in four-year graduation rate and drop-out rate have been moving steadily and significantly in a positive direction since the start of School Change. Academic achievement, too, has followed a steady, but slow, upward trend since the start of School Change.  College success is beginning to register improvements.  I am committed to accelerating the pace of our improvement, and to ensure that graduation reflects serious standards of readiness for college, career and life so that students will be successful when they leave us.

Thank you for the opportunity to lead this district.  I believe that my early performance has been strong, transitioning the Superintendency from a 20 year veteran, maintaining the momentum of School Change and generating positive momentum in alignment to the priorities of the Board and the City.  I hasten to add, though, that I take seriously the idea of continuous improvement, and believe there are many ways that I can and will strengthen my work going forward – I look forward to your feedback in that regard.  

We have accomplished a great deal together as a district, and have much further to go in order to provide the education we all believe our students deserve. In my early months in office, including my Listening Tour, I have heard loud and clear the desire for transformative results, not simply transmitting academic knowledge, but providing deep learning experiences that engage our students and empower them for success in college, career, and life.  I am profoundly and passionately committed to that challenge. I look forward to working with the Board, our educators, parents, students, elected leaders and the community to make that happen.

Section I: Superintendent’s Performance Goals
	Goal Area: From NHPS Superintendent Profile
	Summary and Profile  Reference
	Areas of Success and Progress
	Areas of Challenge and Further Development
	Self Rating

	Student Impact: driving dramatic gains for students by strengthening rigor, relevance, and relationship at the instructional core

(Academic Leadership Competency)


	Redesigning the  School Change plan to explicitly feature academic learning, student personal development and college and career at the center of our work

S3, S6, S8, S9 


	· Common Core Curriculum: supporting transition to the Common Core, including adopting field test for 2013-14, and emerging priority to literacy in all subject areas.  Preemptive focus on computer literacy for test-taking.

· Instructional Practice: ongoing emphasis on instructional practice rubric of TEVAL, including purposeful, supportive, and meaningful instruction; a scaffold is developing to ensure adult (educator) learning reflects the same characteristics
· Personal Development: emerging priority to personal development, including clarity of student standards/goals and coordination of activity to support personal development learning.

· School turnaround and redesign: Where urgent need for improvement identified, continued action  to transforming schools through innovative, unique models. (i.e. International Academy at Wilbur Cross, and developing plans to design transformation models for Lincon-Bassett and Hillhouse). 
	· Disengaged Youth: with new organization in place, need to make more concrete changes in the service to disengaged youth

· Career: need to generate meaningful traction with career oriented pathways, by prioritizing teachers, time, and financial resources

· Assessments: clearer strategy for and use of both standardized and district assessments 

· Grading Policies and Mastery Learning: need for stronger rigor in awarding of credits and diplomas, with a long-term view to supporting mastery based credits rather than seat time credits
	Effective (3)

	Collaboration and Engagement: collaborating and engaging with students, educators, communities, public officials and institutional leaders to accelerate student progress

(Cultural Leadership Competency)


	Purposefully elevating the significance of stakeholder voice in consultation for prioritization and decision making

S2, S4, S5, S11


	· Superintendent’s listening tour: meaningful and significant conversations with many stakeholders, including parents, educators, and community stakeholders, to be summarized in January and transitioning to ongoing engagement.

· Student Voice: Establishment of City Wide student Council as Superintendent’s Student Cabinet, with student defined priorities.

· Labor Negotiations: Completion of 4 Labor contracts (NHFT, SAA, 217 Food Service, and GCA PT Custodial), each with distinctive and progressive elements

· Public Officials: active engagement of aldermanic leadership and mayoral transition teams to strengthen communication on education priorities

· Social Media: Active social media presence with significant and rising followers, particularly among parents

· School and District Climate: Emphasis on creating welcoming, supporting environments for parents, demonstrated by back-to-school Welcome Table team, second annual Kindergarten Canvass, expanded outreach to new parents via citywide Kindergarten Fair planned for spring and streamlined enrollment process.
	· School visits: time originally reserved for school and student visits has been canceled too often for office or community commitments ; intimacy with work requires more presence in the normal course of school days.

· Parents: ongoing work needed to welcome parents and engage them more deeply in student education, including undocumented parents
	Exemplary (5)

	Transparency, Access, and Equity: committing to provide transparency, access and equity across the district and school environments 

(Organizational and Operational Competency)


	Building systems to allow for transparent and equitable decision-making

S7, S10, S12 
	· Financial reporting and decision-making: Board and public reporting on current financial situation, including narrowing of ~$9.5M gap in 2013-14 budget to $3.5 as of November.  CFO search underway, and launch of strategic budget initiative with consulting support imminent. Demonstration of ability to make difficult but strategic decisions that address budget and improve education service to students (i.e. decision to relocate middle school students at Lincoln-Bassett and MicroSociety)

· Enrollment: follow-up on redistricting to create one simplified and clarified kindergarten enrollment process, and continued consideration of other redistricting recommendations.  Minimization of transfers within district, and self-conscious efforts to spread new enrollments 
	· 2013-14 Budget: Identification of revenue and cost initiatives to fully close the remaining 2013-14 budget gap.

· 2014-15 Budget: Need to accelerate consideration and decision-making, creating new points of board and public access while still building underlying systems

· Teacher and staff hiring: need to strengthen staff hiring, including timeline, screening process, and prioritization of diversity
	Strong

(4)

	Organizational Leadership: providing a vision, strategy, and implementation for transformed student outcomes that builds on current successes while exploring new opportunities for change and reform.

(Vision and People Leadership Competencies)


	Crafting refined vision of school change and reorganizing in alignment to that vision 

S1, S3
	· Vision: communicating vision of urgency and understanding in providing purposeful, supportive, and meaningful learning experiences for students, drawing upon principles and practices of relevant and great leaders, such as MLK and Mandela, as resources to motivate and influence change

· Transition: constructive, respectful, and forward-leaning transition from Dr. Mayo a two decades of leadership

· Organization: restructuring of senior leadership team to align to School Change Strategy with net decrease in cost.  Executive team retreat to strengthen common purpose and teamwork
	· Organizational capacity: need to accelerate the process of central office change, and need to build more capacity for analytics, project management, and coordination 
	Strong

(4)


Section II: Student Learning Outcomes

Note on Measures.  Although 5 months is too early to make any conclusive judgment connecting a Superintendent’s leadership to student learning outcomes, it is nonetheless crucial to consistently focus on the student learning goals of the district.  The following data gives an indication of our summative midyear performance, drawing from key indicators of student success we have discussed at the board level: 

Course passing rates, particularly in 9th grade, are a key mid-year measure of student trajectory.  Students who fall off track early often struggle to catch up, and conversely students who gain confidence early in the year, even with significant intervention from the teachers and school, are most likely to finish the year well.  This year’s first quarter results show continued progress in high school grades, including 9th grade, relative to last year.  The rate of students earning F’s and D’s, however, remains disturbingly high.  Rates of 1st quarter failure in 7th and 8th grades are high and increasing – this is not a variable we have typically looked at, and implies an important focus on middle schools to ensure college, career, and life success. 

	STUDENTS WITH A 1+ GRADE OF D OR F Q1

	

	
	
	# Students with 1+:
	
	% Students with 1+:
	
	

	Grade Level
	
	D
	F
	
	D
	F
	
	Total with Any Course Grades

	9
	2010-11
	706
	536
	
	44.9%
	34.1%
	
	1,574

	
	2011-12
	728
	549
	
	43.2%
	32.6%
	
	1,684

	
	2012-13
	583
	448
	
	37.5%
	28.8%
	
	1,553

	
	2013-14
	560
	358
	
	38.1%
	24.4%
	
	1,468

	
	
	
	
	
	
	
	
	

	10-12
	2010-11
	1,538
	1,030
	
	44.1%
	29.6%
	
	3,485

	
	2011-12
	1405
	934
	
	39.8%
	26.5%
	
	3,528

	
	2012-13
	1,235
	841
	
	35.2%
	24.0%
	
	3,510

	
	2013-14
	1,126
	722
	
	31.3%
	20.1%
	
	3,600

	
	
	
	
	
	
	
	
	

	7-8
	2010-11
	941
	389
	
	34.2%
	14.1%
	
	2,755

	
	2011-12
	1060
	425
	
	37.5%
	15.0%
	
	2,830

	
	2012-13
	878
	350
	
	32.5%
	13.0%
	
	2,701

	
	2013-14
	983
	446
	
	35.9%
	16.3%
	
	2,735


Note: categories of students are *not* exclusive, and so cannot be added.  That is, students with both a D and an F are counted in both categories.  Our data department is working on a more intuitive grouping and counting of students.

Student attendance is first a crucial condition for student learning, insofar as a student needs to be in school as a foundation of learning.  It is also a measure in itself of the quality of learning and the quality of relationship with families, where more engagement is reflected in higher attendance.  Although attendance this year reflects a drop relative to last year, last year’s year-to-date attendance is distorted high given the implementation of our new PowerSchool system last year.  Using a two year comparison, attendance in grades K to 8 is largely stable, while HS attendance is up.  However it is worth noting that the percentage of students with 10 or more absences is rising – and that this reflects a large number of High School students who already have 20 or more days absent as of the middle of the year.

	
	MID YEAR ATTENDANCE RATES
	
	
	
	
	
	

	
	2009-10
	2010-11
	2011-12
	2012-13*
	2013-14
	
	
	Number Days Absent - # Students

	K-2
	93.0
	93.7
	93.9
	96.0
	93.7
	
	
	0
	1-9
	10-19
	20+

	3-5
	94.1
	94.2
	94.8
	96.2
	94.5
	
	K-2
	696
	4172
	479
	79

	6-8
	93.1
	93.6
	93.9
	95.6
	93.7
	
	3-5
	759
	3395
	363
	43

	9-12
	86.0
	89.4
	87.2
	88.9
	88.9
	
	6-8
	677
	3200
	415
	98

	*First year using Powerschool attendance; some issues may not have been resolved.
	
	9-12
	605
	3662
	908
	511

	
	
	
	
	
	
	
	Total
	2737
	14429
	2165
	731

	
	
	
	
	
	
	
	
	
	
	
	

	
	% STUDENTS WITH > 10% ABSENCES
	
	
	
	
	
	
	

	
	2009-10
	2010-11
	2011-12
	2012-13*
	2013-14
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	K-2
	 
	 
	16.6%
	14.6%
	17.8%
	
	
	
	
	
	

	3-5
	 
	 
	12.7%
	12.0%
	15.3%
	
	
	
	
	
	

	6-8
	 
	 
	16.3%
	15.0%
	18.1%
	
	
	
	
	
	

	9-12
	 
	 
	31.4%
	28.9%
	33.6%
	
	
	
	
	
	

	*First year using Powerschool attendance; some issues may not have been resolved.
	
	
	
	
	
	


Out of School Suspensions can also be used as a measure of engagement – students who are more engaged in school are less likely to have discipline issues that result in suspensions.  The number of students with at least one out-of-school suspension at midyear has dropped again this year, particularly in middle and high school grades.  This trend reflects the good work many of our schools are doing school culture, personal development of students, and behavior.  

	 
	Percent Students with 1+ Out-of-School Suspensions

	
	2009-10
	2010-11
	2011-12
	2012-13
	2013-14

	K-2
	1.1%
	0.5%
	0.8%
	1.1%
	0.7%

	3-5
	4.6%
	2.9%
	2.6%
	2.2%
	2.4%

	6-8
	10.2%
	6.4%
	7.1%
	5.7%
	2.9%

	9-12
	13.3%
	7.6%
	5.5%
	5.8%
	2.4%


